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Do ungraded evaluation structures influence students’
development of a sense of agency for their learning?
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Class Size and Response Rates:

Fall 2022: 4 classes; N= 99 Response Rate: 32.3%

Spring 2023: 4 classes; N=89 Response Rate: 24.7%
otal: 8 classes; N=188 Response Rate: 28.7%

by embracing the ungrading model.
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